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Getting Started

Start by reading The Handbook; then familiarise yourself with
The Little Book of Score Sheets and Rules alongside
The Picture Book; then look at The Big Book of Ideas.

a. If you have a subscription to The WellComm Report Wizard, then
this would be a good opportunity to log on and familiarise yourself
with the platform.

e The Handbook is a clear, easy to read guidance on how to screen with
the WellComm Primary toolKkit. It also guides you through how to interpret
the results, select targeted activities (from The Big Book of Ideas) and
provides guidance on making a referral. In addition, it gives an overview
of language development which will aid your observations.

e The Little Book of Scoresheets and Rules and The Picture Book
provide the framework for the screener. Note that the books are divided
by age band with each band denoted by a particular colour. There are
also some example score sheets in the Appendix.

Q The Big Book of Ideas helps you support a pupil's understanding,
grammar, vocabulary, narrative and social skills. It outlines
activities for each question/area covered in The Little Book of
Score Sheets and Rules. There are also general strategies

which give guidance for pupils who present with a

stammer, voice difficulties or a reluctance to talk.



© O

Find a quiet setting to work individually with the pupil, use
The Picture Book and The Little Book of Score Sheets and
Rules (user instructions are in The Handbook).

At the end of the screening, add up the number of ticks and use the
score guide to ascertain whether the pupil scores Red, Amber or Green.

a. If the pupil scores Amber or Red, move back an age band and re-screen.
Keep doing this until the pupil scores green —this is your starting point.

Once you have drawn up a pupil’s profile, you will be able to see where their
individual needs lie. You may notice a trend for the pupil or you may see
that all aspects are developing evenly but at a slower pace than expected
for the age. It is important to personalise your teaching to meet these needs
—the pupil's profile will direct you through the most appropriate activities in
The Big Book of Ideas that correspond to the pupil’'s language level.

An additional element of the toolkit, the WellComm Primary Report
Wizard, can also help with recording and analysing pupils’ progress. By
uploading the results of the WellComm Primary Screening Tool to a
secure website, the Report Wizard allows the progress of individuals and
groups of pupils to be monitored and automatically generates individual,
group or cluster reports.

a. Individual reports generate a profile of a pupil’'s current language skills.
They provide a list of next steps for teaching targets (based on the items
that the pupil did not achieve). From this list, the user is directed to the
relevant activities in The Big Book of Ideas.

b. Group and Cluster reports are for a holistic/management view of overall
trends based on a number of categories such as gender, EAL, Pupil
Premium etc.




The Handbook

2. Using the Screening tool|

concentration.

You will need: the Picture Baok, the Score Sheet and The Little Book of Rules.

Getting started

® Find the Score Sheet appropriate to the pupil’s age.

* Complete the pupil’s details

ethnicity) and the date of the screen,

Foreach question itises

sential to use the j nstructions

looking at the Score Sheet for what to do.

® When giving instructions to the

nodding your head or stressing individyal wards,

®  Make sure the pupil waits unti| you have finisheq
point to any of the pictures or begin talking.

® Ifapupilis finding it hard to concentrate

® Keep praise general, re

Carrying out observations of the

gardless of the pupil’s res

* Information for the indirect questions (questions
child) can be gathered from teachers or leaming support practitioners who know the pupil well.

¢ Information can be gathered from your direct kno

® Ensure that You observe accurately and carefully,

and hear,

Checkin The Little Book of Rules for examples.

atthe top ofthe Score Sheet (name, date of birth, age, gender and

in The Little Book of Rules rather than only

Pupil, do not give any visual or verha| clues. This includes

saying what you want them to do befare they

» take a break and come back to it (ater.

pupil

which do not involve direct assessment of the

wledge ofthe pupil or through observation,
and that you record exactly what you see
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The WellComm Primary Handbook

Scoring

® Results are recorded on the Score Sheet.

Use The Little Book of Rules to inform your marking. The ‘example acceptable/unacceptable
responses’ section is there for this purpose. Please note this ljst is not exhaustive,

® The pupil’s responses are recorded in the right-hand column of the Score Sheet by marking
correct («) or incorrect X).

® Once completed, add up all the items the pupil has achieved; that is, those marked “Yes’ or with
atick (v). This will give you a total score,

® These scores are then used to give the pupit a colour code of red, amber or green. You should
look at the Score Guide located on the bottom right-hand corner ofthe Score Sheet to work out
which colour code the pupil has achieved for that section of the screening tool. This will help
you decide what actign (ifany) you need to take next.

® Please note that the Score Guides are different for each Score Sheet, so the guide should
always be consulted.

Interpreting results

When you have completed the Score Sheet and drawn up a profile, the overall score will give you a
colour code for each pupil. This colour code allows you to keep a record of each pupil’s attainment
and progress. Table 1 shows what the codes indicate.

Table 1: Colour codes and their meanings

Colour code What does this mean?

Significant language needs

Mild language needs
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Part 1: Using WellComm Primary

Table 2: Recommended actions based on colour codes

Repeat the Screening process
using the Score Sheets from

the age bands below until the
pupil achieves a ‘green’ score.

Repeat the screeni ng process
using the Score Sheets from

the age bands below until the
pupil achieves ‘green’ score.

This indicates that language
development is at the level it
should be,

You don’t need to carry on once
you have a score that falls in
the green band.

If a pupil is having significant
difficulties, use your
judgement to decide which
section to screen the pupil
on next.

Record the section on which
the pupil achieves 3 ‘green’
score on the original Score
Sheet that corresponds with
the pupil’s age.

Record the section on which
the pupil achieves a ‘green’
score on the original Score
Sheet that corresponds with
the pupil’s age.

In cases where g pupil achieves
two successive ‘amber scores
be aware thatthe pupil may
have a specific communication
difficulty.

Intervention

Follow the advice and activities
in The Big Book of Ideas for the
section above where the pupil
achieved a green score,

Follow the advice and activities
in The Big Book of Ideas for the
section above where the pupil
achieved a green score,

if you would like to follow
advice and activities to help
develop the Pupil’s language
skills further, refer to The Big
Book of Ideas.

Follow the activities for the

*Ifyou need to access further
advfce/assessment from a

Within three months, re-
screen the pupil using the

specialist service jn your area,
use your knowledge of general
developmental norms to make
ajudgement as to where to
signpost the pupil.

Ifthe problem appears to be
specific to tommunication,
you should follow your local
guidance regarding referrals to
the most appropriate services,
once discussed with parents.

If the communication problems
are part of global delay, refer
onwards via your loca| multi-
agency pathway.

dge-appropriate section. If
the pupil then achieves an
amber or red score, a referral
to an outside agency may

be appropriate (refer to the
red column in thig table for
guidance*),

Things to look out for:

section above where the pupil
achieved a green score.
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The WellComm Primary Handbook

® Ifthe pupil achieves successive amber scores this too could indicate a developmental language
disorder, so a further Specialist referral could be required.

® Ifyou and the parents have concerns, then You may wish to discuss them further with your local
speech and language therapy department.

Warning: age-equivalent scores

Please do not yse the WellComm Primary Screening Tool to give parents age-
their chi

€ practitionerto plan teaching target
activities to help a pupil improve their speech and language skills.

Making a referral to speech and language therapy

When thinking about making a referral to speech and language therapy, the WellComm Primary
Screening Tool is g helpful place to start. It is important to also think aboyt other factors that coyld
be influencing the results, for example, learning tevels, English as an additional language (EAL) and
general developmenta| profile. It is alsg important to consider what progress a pupil makes following
the intervention described in the WellComm Primary Screening Tool, as wel| as gathering further

manager, who will be able to direct you to your local NHS service.

ASpeech and Language Therapist must be registered with:

e the Royal College of Speech and Language Therapists (RS

® the Health and Care Professions Council, You can check if professionals are registered here:
www.hpc-uk.org/check

.helpwithtalking.com.
ory bodies.

Deciding what activities to follow in 7he Big Book
of Ideas

strategies, which give guidance for pupils who present with a stammer,
voice difficulties, areluctance to talk .




Green Score Activities

Section 3 Section 4

The Handbook

Part 1: Using WellCormm Primary

Recording and monitoring

The WellComm Primary Group Profile Sheet
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The WellComm Primary Handbook

i

The WellComm Primary Report Wizard

Individual reports

® Suitable for yse by settings using WellComm Primary with individual pupils only.

® Generates a profile of a pupit’s current language skils.

® Provides a list of teaching targets (based on the items that the pupil did not achieve). From the
list, the useris directed to relevant activities as recommended in The Big Book ofldeas.

Group reports

N

. i i € pupils’ scores within a particular group as defined by the yser
(gender, EAL, free school meals, class setting).

® Presents further categorisation of these results by age, gender, ethnicity, special educational
needs (SEN) and EAL

® Records progress over defined periods (e.g. year-on-year) to help settj ngs monitor the impact of
any interventions introduced,

Cluster or Cross-setting reports

Itis important for any large organisation orlocal authority to possess acomprehensive pictyre ofa
pupil’s speech and language skills across all settings and at a| ages as this can help with Strategic
planning. Every cluster or Cross-setting report therefore presents:

® the total number of schools and pupils within the WellComm Primary scheme;

® thetotal number of pupils achieving a red, amber or green score;

® further Ccategorisation of data, to show results by age, gender, ethnicity, setting, SEN

® the resylts of each individual school (so that Comparisons can be made).

The WellComm Report Wizard also helps large 8roups or settings monitor progress over certain

periods of time (e.g. year-on-year) by highlighting the percentage of pupils moving from red to amber
and amber to green, etc. These tomparisons are vital for monitoring the impact of any interventions
introduced and providing evidence of progress made, both by individual Pupil and in different schools.

Further information on the WellComm Report Wizard can be found by visiting https://www.
g(-assessment.co.uk/Wellcomm or by calling GL Assessment Customer Services 0N 0845 602 1937,
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WellComm Primary Score Sheet Section 1: age 6.0-6.11 years
N

Child’s Name
Date of Birth Age
Ethnicity

Gender M/F
Date

All text in ‘blue’ can be completed through observation or discussion with the parent(s)/carer(s).

1

What the pupil understands

Can the pupil understand words that describe sequences?

Yes/No (v/x) )

First item on the menu

Last child in the queue

Can the pupil follow a series of verbal instructions given to the whole

group without needing someone to remind them or guide them

through the steps individually?

Can the pupil solve a simple problem?

Response:

Can the pupil answer a ‘why’ question?

Response:

Can the pupil state what a character might say?

Response:

6

\.

The pupil’s use of grammar

Can the pupil use superlatives?

Response:

Can the pupil use irregular plurals?

Response:

Can the pupil use the word ‘because’ in a sentence? /

Response:

@ WellComm © and West Birmi Hospi NHS Trust 2,

The pupir's
Can the Pupil
Camel [

Vocabulal}v

n.
amaxﬂﬂppmpﬁate mc&bulary?

Scoresheets
rules

Foran g;
xample of hoy toscore the Narative SeCtiy
on

what

Mohamm gq
hntd i nner

Mr lohnsgp Jteac)
dfnnerfExpLa[ns her as

ppe hat o do/explaing

ks the dipy
What hashappaneg " ot

enjoys his hutdrnnerfhas a

Please S22 Appendiy 1,

It's dinner me/lunchtime
MrJohnson/teacher
Get lunch hoy
The lunch hoy ;
'S not there ffy,
m " e TEO1ten hislupch bosx
Togeta hot dinper

Mr Johnson/tes.
has ha, e herw




Scoresheets and rules

Total Score (0-12):

n/Amber/Red):
E:;j:tg?ﬂﬂj Seare Guide below.

Score Guide
Score Code
7-12 Green

Action:

child aswellas
ol edge of the
wn e

wihat to do ext.

(Notes/adltional comments

Section 1 (age 6.0-6.11)
What the pupil understands

Resources

needed
1 “Point to the first item on the menu and then Point ta the last child in the queue to get their food,” Compaosite picture
6-7
2 Can the pupil follow a series of verbal instructions given to the whole group without needing someone to remind them None
or guide them through the steps individually? E.g. Putyour water bottles away, 9o and get yourreading books and sit on
the carpet,
3 Point to the boy emptying his plate into the bin, Composite picture
“TlisbuyhufﬂshndhiaﬁnmmdisunﬂybghhpluhimhbhMuuuldhadniﬂmhhhil?" &7

Acceptable response examples: The pupil can describe a clear solution tothe problem, e.g. he could go and tell a
teacher; he could find another bin; he could try and squash it in the bin; he could leaye his tray on the side; he could eat
the food he has lef.

Unacceptable fesponse examples: The pupil gives no clear solution to the problem; the answer s difficult to follow or
doesn’t relate to the scenario; e.g. I have a bin in my mwom, Orthe pupil describes what js happening; e.g. he is putting
food in the bin,

4 Point to the lady sewving the dinner, Composite picture
“Why is the lady wearing a hairmet?» &7

Acceptable response examples: The pupil gives a clear reason why, e.g. so her hair does not get in the food; for hygiene;
it's clean; so her hair does not smell; so she doesn't get food in her hair.

Unacceptable response examples: The pupil describes the picture or does not give a reason why, e.g, she has to; she has
been told to wear one.

5 Paint to the lady serving the dinner,
“What is the lady saying?"

Composite picture
6-7




Scoresheets and rules

The -
u
pupil’s use of grammar
Resou
rces

“Iam going to talk
about these pict
{pause for pupil to complete th pictures. This bag is big, this bag is bi nee dBd
@ sentence) gger and this bag is the...” Grammar 6-7a

En::;eptable response: biggest
cceptab
ptable response examples: big/most big/la
rge

Poi .
intto each picture as you mention it

Poi i
intto each picture as you mention it.
it.

“1 a
m going to talk about these pictures

(pause for pupi Here is
pupil to complete th achild and here are |
e sentence) ® lots of.. Grammar 6-7b

:':;eptable response: children
cceptable response exam ple: childs

8 (Point to the picture of the pupil)
]

“The girl
, s wearing a coat because it is cold
{Point to the children) e
Grammar 6-7b

“Can you give m
1]
Acceptable res pnn:'"h““ about this picture using the word becaus
explanati EI"a|'|'|F|[ES:'”‘IE i x " W
. h!; anarmn_. 4.:.13.,-;-,,!,1 e.2. “The childre Pumh_ie_-scn bes what is ha .
re waiting for the te. Hdren are lining up b oy ppening and uses the
aches! ecause it’s time to go inside.’ word because to link to a
."or‘The children are lini <
elining up beca
use

The pupil doe:
S not use th
theyare going to go insi E,MJM berause, oruses .
go inside, because incomectly, e,
, 2.8 ‘Because

i.l h:acc.eptahle response example
children are standing in a?in:-
*

All questions inb

Resources
needed

Vocabulary 6=7

The pupil’s vocabulary

me pictures. Can you tll me what you can seal”

9 upm going to show you 50
Acceptable responses: camel, cowboy, onion
Timer

102! M have a rabbit at home andthat's an animal, When | say 30, tell me as many animals as you can.”
{Put atimeron for one minute. If required, prompt the pupil to give more examples within the time by saying 1S there

anything else?)

Acceptable response: The pupi
maove onto the next question, eve

Unacceptable response: Do not accept rabbit as an answer, of g

10b oW We are going to talk about fruits and vegetables. | can think of a fruit-

tell me as many fruits and vegetables as you can.”
‘s there Use Notes section o0

{Put atimeron for one minute. f required, prompt the pupil to give moTe examples within the time by saying
the Score Sheetio
keep a tally

anything elsel)
The pupil is expected to be able to name at least six fruits of vegetablesin a minute. When the

Acceptable response:
minute is up, move ontd the next guestion, even if the pupil has not named six fruits orvegetables.

t accept banarna as an answer, or repetitions

Unacceptable response: Do o
Note: The pupil must provide six examples in both categories o 5o the mark.
None

rect vocabularywhen talking about a recent topic?
f the pupil uses non-spacific words such as thingy ©
|does not score the mark.

o a minute. When the minute is up,

| is expected to be able to name at least sixanimals i
n if the pupil has not named six animals.
petitions of the same animal.

a banana is atype of fruit. When 1 say 40, Timer

of the same fruits of vegetables.

11 Can the pupil pse the cor

Unacceptable RSponse examples: |
words which are incomect, the pupi

i this, or uses similar related

& com pleted fhrough observation of discussion with the pare pt(s)/ carer(s).

jons inblack require direct screening ofthe child. Al questionsin b jue canb

Al quest



Scoresheets and rules

Section 1

Example narrative marking

™

s parrative and a demonstration of how it was marked. The undertined

Here is an example of a pupil
words and phrasesarethe words and phrases that score ihe marks as they comelate with the

marking criteria in the Target column.

Pupil's namative:
«To get ready for dinner time and the man said go and getyour {unch box and then he went and lined
up for dinner and dinner lady said you're not on the list and he went to this class to say youcan have

a hot dinner and the man gave him a hot dinner”

' Target Response Score
(this column has been added for
the example)
Picture 1 | It's dinnertime To get ready for dinner timeand 1

the

Mr juhngnnheacher man said go
Get lunch box and get your lunch box 1

picture2 | Thelu nch box is not there/
forgotten his lunch box

pictured | Mohammed lines up and then he went and lined up 1

To get a hot dinner for dinner 1
Lunchtime teacher/ dinner lady | and saidyou're not on the list 1
says no/not oo the st i
N
Picture 4 | Asks Mr ]nhnsnm'teacher and he went to his classtosay O
what to dof explains what has you can havea hot dinner
happened
Picture 5 | Mr Juhnsnnheacherasks the Tﬂ

dinner lady for a hot dinner{

explains what has happened
Mohammed enjoys his hot and the mangveh‘nahﬂt 1
dinner/had a hot dinner dinner.

Total Score: &

Ll you W|5h, You can audio record the (0]
Lo lplﬁtﬂd Scome SllEEt Il'l»alppE' Wiz

12

Poi .
int to each picture as you read out th
! 2
I am going to tell You a sto .
story after I have finished.
Pictura 1;

1y using these pictures.

Narrative 6-7

Listen carefully beca
ly becausa | am g0ing to ask you totell me the
same

o It’s dinner ime at school so0 Mr johns
re 2: “Mol 3
b hammed goes to fing his lunch bax. Wi

says, ‘lfm h avea
packed lunch
» g0 and collact
your lunch b, '

hen he looks
in his bag his lunch box is not there beca
use he left it

Pi 2"
icture 3: “Mohammed decides to linay

the front of the
ue p with the
Rk buxr?' ue, the lunchtime teach paciy :';;ﬂfmachern 50 that he can have
Picture & Yyou are not on the list for hot dfnn:rr:hdfn:r.whm hegols to
ushould have brough
t

“Mohammed
. goes ba
Picture 5: “Mr ck to his classroom and asks My

Johnson taj
his lu s Moham
nch box, The lunchti metuchgrr;:t;ihh:dfﬂ ner halland explains to the |
mmed a hot din unchtime teac

Now it 5 Youl turn, Look at thl‘pfr.tu 25 and tell ethe sto ¥
T Epupll lE‘E'StDSIZD 2 at I.EEET STDEETE rark fol t s q

again.”
uestion.

All question
s inblack require direct screening of the
child.




Composite 6-7

a

Grammar 6-73

Vocabulary 6-7
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Big Book

- of i
Introduction deas

What is The Big Book of Ideas?

The Big Book of ideasis 2 comprehensive selection of activities to develop and improve the
speech and language skills of pupils aged between & years 0 months and 11 years 11 months.
Following the success of the WellComm for Early Years, WellComm Primary has been designed
as afollow-on screening tool for an older age group.

It can be used by a range of practitioners (incl uding class teachers, classroom support
workers and special educational needs co-ordinators). Speech and Language Therapists may
also referto the activities.

The Big Book of deas s a significant partof the WellComm Primary Too ikit. Following
screening, If the pupil has been identified as at risk of having difficulty with their language
skills, The Big Book of Ideas can be used to introduce specific strategies, as it contains
focused intervention activities to promote language development.

Using The Big Book of Ideas

Once the pupil has been scree ned using the WellComm Primary sereening Tool, a profile s
produced based on a traffic light rating system: green, amber or red.

What does this mean?

Not considered in need of any support or assessment at this time

Extra support may be enough to help the pupil develop age-appropriatg
language skills

Most likely to need intervention from a specialist service

Table 1: Traffic light rating system

Und

ers _

\ IStanding of langu
Im; TD be able tO age

Pupils at all stages of development can benefit from the activities in The Big
It is important to personalise teaching strategies to meet any needs that have
and to follow activities that correspond with the language tevel of the pupil. T
the same as the chronological age of the pu pil.

descri und
= Sequenczgsmnd Words that

.o Why is this acp

As a rule of thumb, the practitioner is encouraged to select the activities fro
where the pupil achieves a green sCore in the WellComm Primary Sereenin

Pupils wly 'm
’nstrutt;: ihe Portant?

to ungd
Green score ¢ and m Erstand
: Utriculym ap, dis n:'tines. dnc 8 Sequence i ore
U0KS Of naprape 2Tt Wh s a key sk me”"fﬂnm
€ssing sep 55 ma
tene ny a
and ung,
&

What to do

Tahle 2: Green score and suggested activities

* Ask
® Car the p, upil 1o
Y Out a fourgpe Carefully,

* Ask
* Talk ;ﬁgu"“ 0 listen carefy
u
the bregy @ fourstep '
in the S€quence
Cutthe toast toaster, take nﬂ::::aily activiyy, -
en it's po =8 makjn
By B toast;

con
th cept
€ or four diﬁer;tnzme'




Big Book of Ideas

Aim: To be able to follow 3 series Of yerbal instructions

ty important?
fyerbal instructions, a pupll hasto listen and
them out. This 15 known as auditory
skills as thiscan impact a pupil’s

0 Why is this activi
= 1n order to foltow 2 series 0
*hold onto’ the steps pefore carmying
memaory. 1tisimpornant 10 develop memery

understanding.

What to do
her a selection of pictures of single items (approX: five toelght),

» Gather toget
e.g.cat, table, carrot, et and place these on the table.
carefully, beforé asking them 1o retrieve sixof the plctures,

» Tellthe pupitto listen
e.g. "Give me the cat, table, carrot, ball, pencil and
« Make sureyoucom plete all of the instruction hefore
collecting the pictures.

you allow the pupil to start

Step up
» Inasmall group. play variati
naming two items atatime.
» Startby saying 4 went to ught a banand andcheese.’
at has been said plus two additional items,

o The next pupil repeats wh
e.g twentio the shops and pought a banana. cheese, an apple and

ans ofthe went to the shops... €aMe,

biscuits.
o Continue untityou think it's time 10 st0p.

e Big Baok of

Step down
& number of picturesyouad
pupilis unsure, give clues

A’m. p

Prablem
S0l
:L‘;tuﬂﬂans‘ It i::
pils

Itis am::,dim
friend Mparts

Ships. "t social skif) ang roblems gy

elps dey,
=

sk the pupitio collect.

ahoutthe items by saviy
nlwng skills

Y important?

o Reduceth
« When the
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‘Em a"d 'U”D" 2, . '" thes ‘y %
a 50| ce g,
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Problem in the ¢ 0N iSt0 try gje ’
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Other

i ,,e wh
. what the
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utions wipy t"?:uld do,

Step up

- )
Ask the pupii

thi
the pupij 1 th[::

one sof

abbg # more than
Wthe probjep, :

about by
ttion 10 the pm‘”em

Ol be
Voided Pext time

¥ou d €.
- You were ertin:,;cllwzsk e
Your

pupil tg
Penci broke




Big Book of Ideas

Aim: To be able to answer higher-level ‘why’ questions

o Why is this activity important?

b Reasoning develops a pupil's abstract language skills, including problem-

solving and inference. Reasoning also allows for more sophisticated social
skills needed for in-depth conversations and empathy.

What to do

s Gather age-appropriate hooks or watch a short viden of interest.

o Askthe pupil ‘why' questions about events that happe ned, e.g. Why did the
minion fall over?" or Why did Horrid Henry get told offf*

» Offerthe pupil choices {fthey are unable to answer.

Step up

o Talk about classroom topics without using visual resoufces.
» Ask ‘why questions, such as “why did pupils have 10 become chimaey
sweeps in Victorian times?’

Step down

o Gather causefeffect pictures, €.8.3 picture of a boy standing on a chair
reaching into a cupboard.

o Ask ‘why questions related to the picure, &
on the chair?’

« Model appropriate sentences, such as‘The
to reach the biscuits’.

e Offer possible cholces such as‘ls the boy S
the biscuits or to be taller?’

e Big Bagy ofideas

other peoplers
his is helpfiy| for




