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SELF-REGARD

Interventions for this factor should:

 1.  Improve general feelings of self-efficacy

 2.  Address early warning signs of mental health challenges

INTRODUCTION

The Root of Self-Efficacy
Self-Regard is the root of the four self-efficacy factors. If a student measures low in this 
factor, consider the other three self-efficacy factors to determine what could be contributing 
to their negative self-beliefs. Consider whether students have developed effective skills and 
strategies to achieve in school (Preparedness for Learning), whether students have fostered 
perseverance, grit, and resilience in the face of challenge (Confidence in Learning), and 
whether students feel successful in the day-to-day activities of school and feel positive, about  
managing and achieving their learning goals (Perceived Learning Capability). 

Often, as compared to Self-Regard, scores in the above three factors are more fleeting and 
malleable based on recent events or the time of year. Sometimes students with high scores in 
these factors feel that they are doing well “for now,” but harbor deep-rooted doubts over their 
self-efficacy. Alternatively, students may have a positive Self-Regard, but various negative 
experiences along the other three factors may threaten their self-efficacy beliefs in the long-
term.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997):

• mastery experiences

• vicarious experiences

• social persuasion

• emotional arousal.

Therefore, there are four main approaches to increasing feelings of self-efficacy and improving 
Learner Self-regard scores.
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Mastery experiences 
As learners engage in and complete academic activities, they interpret and evaluate the 
outcomes of their efforts to determine whether they believe they have been successful. The 
belief that efforts have not been successful reduces feelings of self-efficacy, and the belief that 
efforts have been successful increases them.

Students who regularly achieve challenging academic goals over a prolonged period of time 
often develop a robust sense of self-efficacy that is not impacted when they do experience 
failure.

Vicarious experiences
Another way in which learners build beliefs of self-efficacy is to observe others. Students often 
compare themselves to classmates in order to gauge how capable they are in relation to their 
peers. If learners perceive their classmates to be similar to themselves in terms of achieving 
learning outcomes or success, they are more likely to notice the successes of their classmates 
and feel that they are able to achieve similar results (Arslan, 2013; Britner and Pajares, 2006; 
Usher and Pajares, 2006, 2009).

Social persuasions

<Text>The third source of efficacy information is social persuasions: verbal and non-verbal 
feedback from others. Encouragement and supportive messages from people the learner 
trusts can bolster confidence in academic ability.

Many studies have found that it is easier to reduce self-efficacy beliefs than to enhance them 
through the manner in which feedback is given. Underachievers are more likely to receive 
“feedback that focuses on short-falls and highlights personal deficiencies” (Bandura, 1993, 
p.125).

It is important to carefully consider how you speak to and about students – they are likely to 
pick up on negative comments and feedback, which will reduce feelings of self-efficacy.

Emotional arousal
The final source of efficacy information is emotional arousal. If learners feel anxious, stressed 
or fatigued, this reduces their confidence in their ability to successfully complete a task. This, 
in turn, leads to a reduced feeling of self-efficacy.

Research has shown that underachieving college students have far fewer mastery experiences 
and verbal persuasions than their achieving counterparts (Fong and Krause, 2014). 
Furthermore, the sense of self-efficacy decreases as learners move through school, with males 
experiencing a larger decline (Caprara et al., 2008; Usher and Pajares, 2008).
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SELF-REGARD AS A POTENTIAL EARLY MENTAL 
HEALTH INDICATOR
Students with a low score for Learner Self-regard are not likely to achieve their academic 
potential. Compared with students who have a high Learner Self-regard, they are more likely 
to develop childhood depression, drop out of school and have lower career aspirations. 
Notably, the risk of childhood depression is not determined by a learner’s actual academic 
performance or how capable they actually are, but rather by how capable they perceive 
themselves to be.

Early signs of depression can be difficult to spot or subjective. Often, children with waning 
mental health are not those who are visibly disruptive in class or receiving poor grades. 
Rather, many of these students have “invisible” needs and do not ask for help at school 
because they “lack the necessary language skills and self-awareness to report – or recognize – 
their own depressed state” or because of “negative thinking patterns: no one cares about my 
feelings, nothing can be done to help me, and so on” (Cash, 2003).

Teachers and other personnel who interact with students on a daily basis have the best 
chance of flagging the need for mental health screening in students. While PASS is not a 
mental health diagnostic tool, low PASS scores for Learner Self-Regard can serve as one data 
point to help schools identify early warning signs of potential mental health challenges. It can 
also help identify who may need early intervention before more severe long-term challenges 
develop.
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Create “Positive Interdependence” with Cooperative Learning 
Strategies
Transform group work in your classroom into exercises in positive interdependence, 
which occurs when each student perceives his/her contributions as indispensable 
to the success of the larger group. According to the ASCD, the best form of positive 
interdependence occurs when work is not simply divided up into smaller pieces and 
distributed to each student, but when the work is divided and assigned by each person’s 
unique abilities, when possible. When executed thoughtfully, positive interdependence 
improves students’ self-esteem and sense of belonging. Consider the following 
cooperative learning strategies to foster positive interdependence:

•  Race to the Finish: Limiting the time so that no single person can complete the task 
alone

•  Jigsaw: Providing different essential information to each student

•  Student as Teacher: Assigning topics for a student investigation/presentation

•  Job Assignment: Give each student a job necessary to complete the group 
assignment.

•  Nine Intelligences: Mix groups based on student strengths in these areas. Be 
sure to assess students on their various intelligences, not just linguistic or logical-
mathematical.

•   After meaningful group work, give students time to give specific 
affirmative feedback to their peers regarding their contributions

Celebrate  failure as a learning opportunity
Many students fear failure as they believe that it shows they are not ‘good’ at something. 
It is important to challenge and change this way of thinking so that students see failure 
as an opportunity to learn. This is closely linked to adopting a culture of Growth Mindset 
at school (see Confidence in Learning). If students have a Growth Mindset (Carol Dweck, 
an American  professor of psychology at Stanford University), they are more likely to 
see mistakes as learning opportunities as they will believe that they have not achieved 
success ‘yet’ but that they can with hard work and practice.
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LEARNER SELF-REGARD

Studies have shown (Caprara, 2008; Usher and Pajares, 2008b) that when young 
students develop a high sense of self-efficacy, they are able to maintain this as they 
grow older, especially when they experience difficult events and situations at school. 
Therefore, strategies to create that strong sense of self-efficacy in all students need to 
be embedded into all phases of school.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997), namely:

• mastery experiences relating to achieving academic goals
• vicarious experiences through observing others, such as classmates
• social persuasions through the messages and feedback they get from others
• emotional arousal or how their own feelings affect their confidence.

Social persuasions
The third source of efficacy information is social persuasions: verbal and non-verbal feedback 
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Learner Self-regard as a potential early mental health indicator
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What might this look like in the classroom?

High score for Learner Self-regard Low score for Learner Self-regard

On the outside: On the outside:

On the inside: On the inside:

PORTRAIT OF A STUDENT

••• SStStuStuStuStuStuStudddendendendendendenttstststststs iitwitwitwitwitwitwithhh ah ah ah ah ah a hihihihihihihihi hhghghghghghghgg LLeaLeaLeaLeaLeaLearnernernernernerne SSr Sr Sr Sr Sr Sr S lflfelfelfelfelfelfelf rere-re-rereregargargargargargargg dddddddd
areareareareareare cocococococo fidfidnfidnfidnfidnfidnfidnfid tentententententent ananananananddd ed ed ed ed ed engangangangangangag ddgedgedgedgedgedgedg iinininininin lllelelelelelearnarnarnarnarnarniingingingingingingg..

••• LLeaLeaLeaLeaLeaLearnernernernernernersrsrsrsrsrs iitwitwitwitwitwitwithhh ah ah ah ah ah a lllolololololow sw sw sw sw sw scorcorcorcorcorcor ffe fe fe fe fe fe forororororor LLeaLeaLeaLeaLeaLearnernernernernernerrrrrr 
S lS lSelSelSelSelSelSelfff rf rf-rf-rf rf regaegaegaegaegaegag ddrdrdrdrdrdrd areareareareareare lilililililililik lk lkelkelkelkelkelkel ty ty ty ty ty ty ty hho ho ho ho ho ho haveaveaveaveaveave lllolololololowwwwww

••• ThThTheTheTheTheTheThesesesesesese lllealealealealealearnernernernernernersrsrsrsrsrs b lb lbelbelbelbelbelbeliiievievievievieviev te te te te te te thhheyheyheyheyheyheyy cacacacacacannnnnn 
sucsucsucsucsucsuccescescescescesces fsfusfusfusfusfusfullllyllyllyllyllyllyy rererererere lgulgulgulgulgulgulg tateateateateateate ththththththth ieireireireireireir owowowowowow ln ln ln ln ln ln learearearearearear ininninninninninninggggggg

••• ThThTheTheTheTheTheThesesesesesese lllealealealealealearnernernernernernersrsrsrsrsrs fffeefeefeefeefeefeelll ul ul ul ul ul unsunsunsunsunsunsuccecceccecceccecce ffssfssfssfssfssfssf llulululululul tatatatatatat 
hschschschschschsch loolooloolooloolool TTTTT. T. Thheyheyheyheyheyheyy fofofofofofofttentententententen sesesesesesee ae ae ae ae ae a tnytnytnytnytnytnyty hihinhinhinhinhinhin lg lg lg lg lg lg lg essessessessessess 

Report on attitude and learning first
It is important to place a focus on learning strategies rather than on learning outcomes. 
Praising and feeding back on learning strategies that a student has used to achieve progress 
(rather than praising the grades or percentage achieved) sends a powerful message to 
students and parents that this is what you value and that learning strategies will make a 
difference to a child’s academic outcomes and success.

Support students to see failures and mistakes as important 
learning opportunities
Remind students that everybody experiences failures and mistakes. Let them know that 
mistakes lead to learning and can help students to deepen their knowledge of a subject.

•  When a child makes a mistake in the classroom, always ask the question: “What can 
you learn from this?”

•  Model failure in the classroom by making mistakes when demonstrating work. Ask 
students to identify the mistakes and verbalise what they have learned.

•  Provide students with examples of work that shows different levels of achievement. 
Ask them to identify where the mistakes are and what they would suggest the students 
could do to improve.

•  Ban corrector fluid; encourage students to put a line through their work so that they 
can see their mistakes and how they corrected them. Give them credit for identifying 
and correcting their mistakes.

Focus on attitudes and learning skills
When reporting or communicating student progress to parents and caregivers, report on 
attitude and learning skills first.

Put these in the main part of the student’s report, with grades having less significance, 
or, for younger children, do not report on grades at all. This changes the focus of your 
feedback from grades to attitudes, and can have a positive impact on school culture.

Organise parent–teacher meetings that focus solely on attitude and learning skills and 
not on grades. Inform parents before the meeting that you will not be providing grades, 
only feedback on student attitudes, learning skills and progress.

This approach makes sense to students and parents; a student with an excellent attitude 
and learning skills will be making expected progress and will achieve excellent grades. 
Whereas, a student who shows a poor attitude to learning and poor learning skills is 
unlikely to be making good progress and attaining good grades.

Decide which attitudes you feel are most important in your school, and write clear 
descriptors that students and teachers can refer to in class and when discussing work

Conduct Individual Teacher-Student Mentoring Meetings
Conduct a coaching meeting for each student two or three times per year. These meetings can 
address their performance in your class, but should also be framed more broadly, with the goal 
being to understand more about individual goals, challenges, successes, and life outside of 
school. It is important to communicate to students that you value them as people and not just 
as a learner. During the meeting, ask students the questions below. Take a few notes after each 
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meeting that you can refer back to for the future. Consider giving these questions to students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term 
relationship with them, it can also help, as the teacher, to share a personal experience where 
you had to look honestly at your goals and perceptions of yourself as a learner.

1.  What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking them through the “Possible Identities” exercise. [LINK]

2.  What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3.  What are you not doing well that is preventing you from getting there? This is about 
facilitating an honest and critical assessment of the roadblocks, challenges, or weaknesses 
that are slowing the student down in “winning at his/her own game.”

4.  What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5.  How can I help? OR How can we get the help you need? Help the student to see how your 
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes 
a significant difference in a person’s mood and feelings of success. Encourage students to 
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and 
empower students to feel in control and in charge of their abilities. List items can range from 
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and 
personal abilities.
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SELF-REGARD

Interventions for this factor should:

1. Improve general feelings of self-efficacy

2. Address early warning signs of mental health challenges

INTRODUCTION

The Root of Self-Efficacy
Self-Regard is the root of the four self-efficacy factors. If a student measures low in this 
factor, consider the other three self-efficacy factors to determine what could be contributing 
to their negative self-beliefs. Consider whether students have developed effective skills and
strategies to achieve in school (Preparedness for Learning), whether students have fostered
perseverance, grit, and resilience in the face of challenge (Confidence in Learning), and 
whether students feel successful in the day-to-day activities of school and feel positive, about 
managing and achieving their learning goals (Perceived Learning Capability). 

Often, as compared to Self-Regard, scores in the above three factors are more fleeting and 
malleable based on recent events or the time of year. Sometimes students with high scores in
these factors feel that they are doing well “for now,” but harbor deep-rooted doubts over their
self-efficacy. Alternatively, students may have a positive Self-Regard, but various negative 
experiences along the other three factors may threaten their self-efficacy beliefs in the long-
term.

Efficacy beliefs are formed through the interpretation of four principal sources of information 
(Bandura, 1977, 1989, 1997):

• imastery experiences

• vicarious experiences

• social persuasion

• emotional arousal.

Therefore, there are four main approaches to increasing feelings of self-efficacy and improving
Learner Self-regard scores.
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Mastery experiences
As learners engage in and complete academic activities, they interpret and evaluate the 
outcomes of their efforts to determine whether they believe they have been successful. The
belief that efforts have not been successful reduces feelings of self-efficacy, and the belief that 
efforts have been successful increases them.

Students who regularly achieve challenging academic goals over a prolonged period of time 
often develop a robust sense of self-efficacy that is not impacted when they do experience
failure.

Vicarious experiences
Another way in which learners build beliefs of self-efficacy is to observe others. Students often
compare themselves to classmates in order to gauge how capable they are in relation to their
peers. If learners perceive their classmates to be similar to themselves in terms of achieving 
learning outcomes or success, they are more likely to notice the successes of their classmates 
and feel that they are able to achieve similar results (Arslan, 2013; Britner and Pajares, 2006; 
Usher and Pajares, 2006, 2009).

Social persuasions

<Text>The third source of efficacy information is social persuasions: verbal and non-verbal 
feedback from others. Encouragement and supportive messages from people the learner 
trusts can bolster confidence in academic ability.

Many studies have found that it is easier to reduce self-efficacy beliefs than to enhance them
through the manner in which feedback is given. Underachievers are more likely to receive
“feedback that focusefeedback that focuses on short-falls ands on short-falls and highlights personal dhighlights personal deficiencies” (Banduraeficiencies  (Bandura, 1993 1993, 
p.125).

It is important to carefully consider how you speak to and about students – they are likely to 
pick up on negative comments and feedback, which will reduce feelings of self-efficacy.

Emotional arousal
The final source of efficacy information is emotional arousal. If learners feel anxious, stressed 
or fatigued, this reduces their confidence in their ability to successfully complete a task. This,
in turn, leads to a reduced feeling of self-efficacy.

Research has shown thResearch has shown that underachieving colat underachieving college students have falege students have far fewer mastery experr fewer mastery experiences iences 
and verbal persuasions than their achieving counterparts (Fong and Krause, 2014).
Furthermore, the sense of self-efficacy decreases as learners move through school, with males 
experiencing a larger decline (Caprara et al., 2008; Usher and Pajares, 2008).
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SELF-REGARD AS A POTENTIAL EARLY MENTAL 
HEALTH INDICATOR
Students with a low score for Learner Self-regard are not likely to achieve their academic 
potential. Compared with students who have a high Learner Self-regard, they are more likely 
to develop childhoodto develop childhood depression drop outdepression, drop out of school and have loof school and have lower career aspirationwer career aspirationss. 
Notably, the risk of childhood depression is not determined by a learner’s actual academic 
performance or how capable they actually are, but rather by how capable they perceive 
th l t bthemselves to be.

Early signs of depression can be difficult to spot or subjective. Often, children with waning 
mental health are not those who are visibly disruptive in class or receiving poor grades. 
Rather, many of these students have “invisible” needs and do not ask for help at school 
because they “lack the necessary language skills and self-awareness to report – or recognize – 
their own depressed state” or because of “negative thinking patterns: no one cares about my 
feelings, nothing can be done to help me, and so on” (Cash, 2003).

Teachers and other personnel who interact with students on a daily basis have the best
h f fl i thchance of flagging the d f t l h lneed for mental health i i t dth screening in stude t Whil PASS ints. While PASS is nott a 

mental health diagnostic tool, low PASS scores for Learner Self-Regard can serve as one data 
point to help schools identify early warning signs of potential mental health challenges. It can 
also help identify who may need early intervention before more severe long-term challenges 
develop.
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Create “Positive Interdependence” with Cooperative Learning 
Strategies
Transform group work in your classroom into exercises in positive interdependence, 
which occurs when each student perceives his/her contributions as indispensable 
to the success of the larger group. According to the ASCD, the best form of positive
interdependence occurs when work is not simply divided up into smaller pieces and
distributed to each student, but when the work is divided and assigned by each person’s
unique abilities, when possible. When executed thoughtfully, positive interdependence
improves students’ self-esteem and sense of belonging. Consider the following 
cooperative learning strategies to foster positive interdependence:

•• Race to the Finish: Limiting the time so that no single person can complete the task 
alone

• Jigsaw: Providing different essential information to each student

• Student as Teacher: Assigning topics for a student investigation/presentation

• Job Assignment: Give each student a job necessary to complete the group 
assignmentassignment.

• Nine Intelligences: Mix groups based on student strengths in these areas. Be
sure to assess students on their various intelligences, not just linguistic or logical-
mathematical.

•  After meaningful group work, give students time to give specific
affirmative feedback to their peers regarding their contributions

Celebrate  failure as a learning opportunity
Many students fear failure as they believe that it shows they are not ‘good’ at something. 
It is important to challenge and change this way of thinking so that students see failure
as an opportunity to as a oppo tu ty to learn. This is closelea s s c ose y linked to adopting y ed to adopt g a culture of Growth Ma cu tu e o G o t indset dset
at school (see Confidence in Learning). If students have a Growth Mindset (Carol Dweck, 
an American  professor of psychology at Stanford University), they are more likely to
see mistakes as learning opportunities as they will believe that they have not achieved
success ‘yet’ but that they can with hard work and practice.
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Report on attitude and learning first
It is important to place a focus on learning strategies rather than on learning outcomes. 
Praising and feeding back on learning strategies that a student has used to achieve progress 
(rather than praising the grades or percentage achieved) sends a powerful message to 
students and parents that this is what you value and that learning strategies will make a
difference to a child’s academic outcomes and success.

Support students to see failures and mistakes as important 
learning opportunities
Remind students that everybody experiences failures and mistakes. Let them know that
mistakes lead to learning and can help students to deepen their knowledge of a subject.

• When a child makes a mistake in the classroom, always ask the question: “What can
you learn from this?”

• Model failure in the classroom by making mistakes when demonstrating work. Ask
students to identify the mistakes and verbalise what they have learned.

• Provide students withProvide students with examples of work thaexamples of work that shows different levet shows different levels of achievementls of achievement. 
Ask them to identify where the mistakes are and what they would suggest the students
could do to improve.

• Ban corrector fluid; encourage students to put a line through their work so that they 
can see their mistakes and how they corrected them. Give them credit for identifying 
and correcting their mistakes.

Focus on attitudes and learning skills
When reporting or communicating student progress to parents and caregivers, report on
attitude and learning skills first.

Put these in the main part of the student’s report, with grades having less significance,
or, for younger children, do not report on grades at all. This changes the focus of your
feedback from grades to attitudes, and can have a positive impact on school culture.

Organise parent–teachOrganise parent teacher meetings that focuer meetings that focus solely on attitudes solely on attitude and learning skills aand learning skills andnd 
not on grades. Inform parents before the meeting that you will not be providing grades, 
only feedback on student attitudes, learning skills and progress.

This approach makes sense to students and parents; a student with an excellent attitude 
and learning skills will be making expected progress and will achieve excellent grades.
Whereas, a student who shows a poor attitude to learning and poor learning skills is 
unlikely to be making good progress and attaining good grades.

Decide which attitudes you feel are most important in your school, and write clear 
descriptors that students and teachers can refer to in class and when discussing work

Conduct Individual Teacher-Student Mentoring Meetings
Conduct a coaching meeting for each student two or three times per year. These meetings can 
address their performance in your class, but should also be framed more broadly, with the goal 
being to understand more about individual goals, challenges, successes, and life outside of 
school. It is important to communicate to students that you value them as people and not just
as a learner. During the meeting, ask students the questions below. Take a few notes after each 
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meeting that you can meeting that you can refer back to for therefer back to for the future. Consider giv future. Consider giving these questions ting these questions to students o students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

1. What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking themconsider walking them through the “Possiblthrough the Possible Identities” exercise Identities  exercise [LINK]e. [LINK]

2. What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3. What are you not doing well that is preventing you from getting there? This is about 
facilitating an honesg t and critical assessment of the roadblocks, challenges, or wea, g , knesses 
that are slowing the student down in “winning at his/her own game.”

4. What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes
a significant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.
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QUESTIONS TO ASK 

•  What does academic success equal at our school: making excellent 
progress through hard work and effort or achieving the top academic 
grades?

•  What do our teachers show that they value in their actions and 
words?

•  What do we celebrate at school: progress or achievement? 

•  Do we speak positively to and about students, showing confidence in 
their abilities and high expectations?

•  What is displayed around the school: examples of students 
gaining top achievements/students who have gained places at top 
universities, or students who have shown grit and perseverance 
against adversity/had a positive impact on the lives of others?

•  Do we offer mental health screening and support for students in our 
school who display depressive symptoms?

Whole school

•  Do I ensure that all students feel successful in my lessons?

•  How do I check which students require more support to achieve the 
success criteria set?

•  What interventions do I use to support students with specific 
educational needs in my class?

•  How often do I adopt a responsive teaching style to adapt my lessons 
as required, ensuring that all students can achieve the success 
criteria?

•  How well do I differentiate my teaching?

•  How often do I praise process rather than outcome?

•  How well do I stick to a ratio of 5:1 positive to negative feedback to 
my students?

Group
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•  Does the student have a Growth Mindset?

•  Does the student see mistakes and failures as learning opportunities?

•  Does the student need a different environment for receiving praise/
acknowledgement that is better suited to his/her style? 

•  Does the student set realistic expectations for him-/herself? 

•  Does the student self-praise and acknowledge his/her efforts and 
achievements? 

•  Does the student know how to ask for feedback? 

•  How does the student view his/her abilities in relation to his/her 
peers?

•  Is the student able to identify and label his/her own emotions?

•  Does the student have the right balance of support for home 
learning?

Individual

8/20
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INTERVENTIONS TO IMPROVE GENERAL FEELINGS 
OF SELF-EFFICACY
The following interventions help teachers intervene early to help students feel needed, valued, 
and successful in the classroom.

Determine the Factors Contributing to Low Self-Regard
Because Self-Regard is the root of the self-efficacy factors, it is often beneficial to determine 
if the other related factors (Perceived Learning Capability, Preparedness for Learning, 
and Confidence in Learning) could be contributing to poor Self-Regard. Also look at the 
motivational factors (General Work Ethic and Response to Curriculum Demands) to determine 
whether students are lacking clear self-concept, short- and long-term goals, and/or purpose 
and meaning in their school life and beyond. If students have low scores in these areas, 
consider the interventions listed in those chapters in tandem with interventions listed in this 
chapter.

Compare Perceived Learning Capability or Learner Self-regard 
with attainment scores
Students with low attainment and low Perceived Learning Capability or low Learner Self-
regard are likely to be underachieving due to feelings of low self-efficacy, not low ability.

INTERVENTION STRATEGIES
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Compare Perceived Learning Capability with cognitive ability
Comparing Perceived Learning Capability with, for example, GoCAT scores reveals ‘fragile 
learners’. These are students with high cognitive ability and low Perceived Learning Capability. 
These learners may underachieve in the future or develop a low Learner Self-regard.

 

Maintain high expectations for these students and provide positive and genuine feedback to 
encourage motivation and feelings of self-efficacy. It is important to praise students honestly, 
providing specific and encouraging comments. Indiscriminately giving out unearned praise can 
have the opposite effect, as students can quickly see that the praise is not authentic. For more 
on giving positive feedback and ‘feedforward’, see the Effective feedback and Assessment for 
Learning section in this factor.

1. Effective feedback and Assessment for Learning
To increase feelings of self-efficacy, feedback should “provide suggestions for improvement 
and emphasise improvement in performance rather than how far one still has to improve” 
(Britner and Pajares, 2006, p.487). This is the basis of excellent Assessment for Learning (AfL), 
which has been found to have a significant impact on student progress.

For students to achieve success (and increase feelings of self-efficacy), teachers need 
to ascertain what students do and do not know effectively and guide student learning in 
accordance with this information to close any gaps in knowledge. This is effective Assessment 
for Learning. Teachers must be able to gather information from each student in a variety of 
ways to ascertain how well they have achieved the learning objective. The teacher can adapt 
their lessons according to this information to ensure that the learning objective is achieved by 
all.

Here is some essential reading for all teachers on this subject:

Paul Black and Dylan Wiliam. Inside the Black Box: Raising Standards Through Classroom 
Assessment. GL Assessment Limited, London (1990).

Black, P., Harrison, C., Lee, C., Marshal, B. and Wiliam, D. (2004). Working Inside the Black Box: 
Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1): 8–21.

10/20

Students’ feelings of school connectedness can be strengthened by employing the following
intervention strategies:

1. Celebrating failure as a learning opportunity
Many students fear failure as they believe that it shows they are not “good” at something. It 
isisisis impimpimpimpportortortortantantantant totototo chchchchallallallallengengengengge ae ae ae andndndnd chachachachangengengengeg ththththisisisis waywaywaywayy ofofofof ththththinkinkinkinkingingingingg sosososo ththththatatatat stustustustudendendendentstststs seeseeseesee fafafafailuiluiluilurererere asasasas anananan
oppoppoppopppp tortortortort iuniuniuniunittytytyty y ttotototo llealealealearnrnrn.rn. ThThThThThiisisisis iisisisis lcloclocloclo lselselselsel ly ly ly ly ly i kinkinkinkink dedededed ttotototo dadoadoadoado tiptiptiptiptip ngngngngg a ca ca ca c ltultultultultureureureure fofofofof grgrgrgrg towtowtowtowthh mh mh mh mi dindindindind tsetsetsetset tatatatat scscscschhoohoohoohoolllll
((se(se(se(se( te te te te thhehehehe CConConConConfidfidefidefidefidencencencence iinininin LLeLeLeLearnarnarnarniingingingingg hchchchch taptaptaptaptp )er)er)er)er))..
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QUESTIONS TO ASK 
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Whole school

• How do I check which students require more support to achieve the
sucsucsuccescescess cs cs critritriterierieria sa sa set?et?et?

•••• hWhWhaWhaWhaWhaWhaWhat it it it it it it i tntentententententerverververververve tintintintintintintionsonsonsonsonsons dddodododododo IIIIII I useuseuseuseuseuse ttotototototo susususususuppoppoppoppoppoppopp trtrtrtrtrt rt tstustustustustustudddendendendendendenttststststs ts itwitwitwitwitwitwithhh sh sh sh sh sh specpecpecpecpecpecp fiifiificificificificificific  

Class
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acknowledgement that is better suited to his/her style?acknowledgement that is better suited to his/her style?acknowledgement that is better suited to his/her style?
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 Model failure in the classroom by making mistakes when demonstrating work. Ask
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WHAT TO DO

Give specific feedback
Make feedback specific and easy to understand so that the student can take effective 
action. For example, do not say to a student: “You need to improve the layout of your 
work as it is too messy”. If they had known how to do this they would likely have 
improved it in the first instance.

Give specific feedback; for example, try saying: “Make sure your writing is clear, and 
practise writing in letters that are of even height and are on the lines in the book”.

Feedforward
Leadership coach Martin Goldsmith talks about the benefits of ‘feedforward’ as opposed 
to feedback. Feedforward exercises encourage people to talk about positive suggestions 
without reference to the past. Listeners are encouraged to make notes without 
commenting or judging the suggestions being made. This is about giving people ideas 
without giving negative feedback about past work.

According to Goldsmith, people like feedforward for many reasons, not least because 
ideas are presented as positive suggestions rather than as negative feedback. 

To find out more, visit: www.marshallgoldsmith.com/articles/1438.

Hinge questions
Hinge questions can be used in class to ascertain students understanding. They are best 
used at the end of an activity or section of work to gauge whether students are ready to 
move on.

Plan a multiple-choice question that you can present to students at the end of a section 
of work to ascertain understanding.

In order for hinge questions to be useful, it is important to receive a response from every 
student. This will give you an accurate reflection of the percentage of students ready to 
move on to the next section of learning.

Answering the question should be quick (approximately two minutes). The multiple-
choice format will allow you to assess the results quickly and easily. Using ‘Show Me’ 
boards could also help.

Effective hinge questions reveal misunderstandings, if the incorrect question is chosen. 
For example:

Carbon dioxide is carried in which of the following:

(a) red blood cells

(b) blood plasma

(c) white blood cells?

If all students choose the correct answer, the class can move on. If some students 
choose the wrong answer, differentiate the next activity accordingly to ensurethat those 
who have not understood get another opportunity to achieve the learning objective. 
Those who have achieved it can move on or work with those who have not understood 
to support their learning.
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meeting that you can refer back to for the future. Consider giving these questions to students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term 
relationship with them, it can also help, as the teacher, to share a personal experience where 
you had to look honestly at your goals and perceptions of yourself as a learner.

1.  What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking them through the “Possible Identities” exercise. [LINK]

2.  What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3.  What are you not doing well that is preventing you from getting there? This is about 
facilitating an honest and critical assessment of the roadblocks, challenges, or weaknesses 
that are slowing the student down in “winning at his/her own game.”

4.  What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5.  How can I help? OR How can we get the help you need? Help the student to see how your 
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes 
a significant difference in a person’s mood and feelings of success. Encourage students to 
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and 
empower students to feel in control and in charge of their abilities. List items can range from 
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and 
personal abilities.
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QUESTIONS TO ASK

• What does academic suWhat does academic success equal at our scccess equal at our school: making excellenhool: making excellentt 
progress through hard work and effort or achieving the top academic
grades?

• What do our teachers show that they value in their actions and 
words?

• What do we celebrate at school: progress or achievement?

• Do we speak positively to and about students, showing confidence in 
their abilities and high expectations?

• What is displayed around the school: examples of students 
gaining top achievements/students who have gained places at top
universities, or students who have shown grit and perseverance 
against adversity/had a positive impact on the lives of others?

• Do we offer mental health screening and support for students in our
school who display depressive symptoms?

Whole school

• Do I ensure that all students feel successful in my lessons?

• How do I check which students require more support to achieve the 
success criteria set?

• What interventions do I use to support students with specific 
educational needs in my class?

• How often do I adopt a responsive teaching style to adapt my lessons
as required, ensuring that all students can achieve the success
criteria?

• How well do I differentiate my teaching?

• How often do I praise process rather than outcome?

• How well do I stick to a ratio of 5:1 positive to negative feedback to 
dmy students?

Group

S
E

L
F

-
R

E
G

A
R

D

7/20

40

• Does the student have a Growth Mindset?

• Does the student see mistakes and failures as learning opportunities?

• Does the student need a different environment for receiving praise/
acknowledgement that is better suited to his/her style?

• Does the student set realistic expectations for him-/herself? 

• Does the student self-praise and acknowledge his/her efforts and 
achievements? 

• Does the student know how to ask for feedback?

• How does the student view his/her abilities in relation to his/her
peers?

• Is the student able to identify and label his/her own emotions?

• Does the student have the right balance of support for home 
learning?

Individual
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INTERVENTIONS TO IMPROVE GENERAL FEELINGS
OF SELF-EFFICACY
The following interventions help teachers intervene early to help students feel needed, valued, 
and successful in the classroom.

Determine the Factors Contributing to Low Self-Regard
Because Self-Regard is the root of the self-efficacy factors, it is often beneficial to determine 
if the other related factors (Perceived Learning Capability, Preparedness for Learning,
and Confidence in Learning) could be contributing to poor Self-Regard. Also look at the 

i i l fmotivational factors (G l W k E hi(General Work Ethic a d R C ind Response to Curric l D d ) dulum Demands) to dete irmine 
whether students are lacking clear self-concept, short- and long-term goals, and/or purpose 
and meaning in their school life and beyond. If students have low scores in these areas,
consider the interventions listed in those chapters in tandem with interventions listed in this
chapter.

Compare Perceived Learning Capability or Learner Self-regard
with attainment scores
Students with low attainment and low Perceived Learning Capability or low Learner Self-
regard are likely to be underachieving due to feelings of low self-efficacy, not low ability.

INTERVENTION STRATEGIES
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Compare Perceived Learning Capability with cognitive ability
Comparing Perceived Learning Capability with, for example, GoCAT scores reveals ‘fragile 
learners’. These are students with high cognitive ability and low Perceived Learning Capability.
These learners may underachieve in the future or develop a low Learner Self-regard.

Maintain high expectations for these students and provide positive and genuine feedback to 
encourage motivation and feelings of self-efficacy. It is important to praise students honestly, 
providing specific and encouraging comments. Indiscriminately giving out unearned praise can 
have the opposite effect, as students can quickly see that the praise is not authentic. For more
on giving positive feedback and ‘feedforward’, see the Effective feedback and Assessment for 
Learning section in this factor.

1. Effective feedback and Assessment for Learning
To increase feelings of self-efficacy, feedback should “provide suggestions for improvement 
and emphasise improvement in performance rather than how far one still has to improve”
(Britner and Pajares, 2006, p.487). This is the basis of excellent Assessment for Learning (AfL), 
which has been found to have a significant impact on student progress.

For students to achieve success (and increase feelings of self-efficacy), teachers need
to ascertain what students do and do not know effectively and guide student learning in
accordance with this information to close any gaps in knowledge. This is effective Assessment 
for Learning. Teachers must be able to gather information from each student in a variety of
ways to ascertain how well they have achieved the learning objective. The teacher can adapt 
their lessons according to this information to ensure that the learning objective is achieved by 
all.

Here is some essential reading for all teachers on this subject:

Paul Black and Dylan Wiliam. Inside the Black Box: Raising Standards Through Classroom
Assessment. GL Assessment Limited, London (1990).

Black, P., Harrison, C., Lee, C., Marshal, B. and Wiliam, D. (2004). Working Inside the Black Box:
Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1): 8–21.
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WHAT TO DO

Give specific feedback
Make feedback specific and easy to understand so that the student can take effective 
action. For example, do not say to a student: “You need to improve the layout of your 
work as it is too messy”. If they had known how to do this they would likely have
improved it in the first instance.

Give specific feedback; for example, try saying: “Make sure your writing is clear, and
practise writing in lpractise writing in letters that are of evetters that are of even height and are onen height and are on the lines in the bookthe lines in the book”.

Feedforward
Leadership coach Martin Goldsmith talks about the benefits of ‘feedforward’ as opposed
to feedback. Feedforward exercises encourage people to talk about positive suggestions
without reference to the past. Listeners are encouraged to make notes without 
commenting or judging the suggestions being made. This is about giving people ideas 
without giving negative feedback about past work.

According to Goldsmith, people like feedforward for many reasons, not least because 
ideas are presented as positive suggestions rather than as negative feedback. 

To find out more, visit: www.marshallgoldsmith.com/articles/1438.

Hinge questions
Hinge questions can be used in class to ascertain students understanding. They are best 
used at the end of an activity or section of work to gauge whether students are ready to
move on.

Plan a multiple-choice question that you can present to students at the end of a section 
of work to ascertain understanding.

In order for hinge questions to be useful, it is important to receive a response from every
student. This will give you an accurate reflection of the percentage of students ready to 
move on to the next section of learning.

Answering the questioAnswering the question should be quick (apn should be quick (approximately two minutproximately two minutes). The multiple-es). The multiple
choice format will allow you to assess the results quickly and easily. Using ‘Show Me’ 
boards could also help.

Effective hinge questions reveal misunderstandings, if the incorrect question is chosen. 
For example:

Carbon dioxide is carried in which of the following:

(a) red blood cells

(b) blood plasma

(c) white blood cells?

If all students choose the correct answer, the class can move on. If some students 
choose the wrong answer, differentiate the next activity accordingly to ensurethat those 
who have not understood get another opportunity to achieve the learning objective. 
Those who have achieved it can move on or work with those who have not understood 
to support their learning.
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meeting that you can meeting that you can refer back to for therefer back to for the future. Consider giv future. Consider giving these questions ting these questions to students o students 
ahead of time so they know what to expect. It is important to consider that many students 
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts. 
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

1. What is it that you want to be and do? This question is about aspiration and purpose. These 
can be desires and goals for the next year or for the next ten years. If students are unsure, 
consider walking themconsider walking them through the “Possiblthrough the Possible Identities” exercise Identities  exercise [LINK]e. [LINK]

2. What are you doing really well that is helping you get there? This question helps spotlight 
core strengths and the student’s ability to execute toward his/her goal. Every student should 
be able to highlight something here.

3. What are you not doing well that is preventing you from getting there? This is about 
facilitating an honesg t and critical assessment of the roadblocks, challenges, or wea, g , knesses 
that are slowing the student down in “winning at his/her own game.”

4. What will you do differently tomorrow to meet those challenges? This helps the student 
isolate one or two actionable items that can help him/her meet the goal. This should also 
help the student feel greater control over his/her life.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot 
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins
According to the Harvard Business Review, recognizing progress, no matter how small, makes
a significant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost confidence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused 
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to 
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The 
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.
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